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Abstract 
This study aims to investigate the integration of mobile devices, such as mobile 
phones and laptops, in interpreting students’ self-directed learning. The rationale 
behind it is that although mobile devices are currently widely used in our society, and 
growing attention has been paid to using them as educational tools, there has been 
insufficient considerations regarding their employment in the context of interpreter 
training. To investigate the application of mobile devices in interpreting learning and 
students’ attitudes towards using mobile devices in assisting interpreting learning, 
this study conducted semi-structured interviews with six postgraduate students at 
Xiamen University.  
Based on theories of mobile learning, interpreter training and self-directed 
learning, this study intends to answer two research questions. Firstly, how are mobile 
devices used by interpreting students in their self-directed learning? Secondly, what 
are interpreting students’ perceptions of the employment of mobile devices in their 
learning? Results show that interpreting students rely heavily on mobile devices 
during their self-directed learning. Among the five domains of self-directed learning 
including (1) diagnosing interpreting learning needs, (2) formulating interpreting 
learning goals, (3) identifying interpreting learning resources, and (4) adopting 
interpreting learning strategies and (5) evaluating interpreting learning outcomes, 
interpreting students apply mobile learning in (1), (2), (3) and (4), but not in (5).  
It is found that interpreting students basically hold positive attitudes towards 
conducting their self-directed learning through mobile devices, despite limitations 
and problems in the process. Students are satisfied with the portability and Internet 
access offered by the devices, but they also point out problems such as (1) lack of 
feedback, (2) distraction, (3) difficulty in finding appropriate resources, and (4) 
health concern. 
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On the strength of the findings, some suggestions about applying mobile learning 
in interpreting students’ self-directed learning are provided. It is hoped that this study 
can provide insights for interpreter trainers and trainees to integrate mobile learning 
in their teaching and learning to improve training quality and efficiency, and enrich 
interpreter training theories by including new dimensions from mobile learning. 
 
Key words: mobile learning; interpreter training; self-directed learning 
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摘 要 
当前，移动设备在社会中获得广泛使用，利用移动设备进行教学也成为热
点。在口译学习中，移动设备应用前景广阔，但目前涉及移动设备在口译学习
中的研究很少。为了解移动设备辅助口译学习的现状以及学生对使用移动设备
辅助口译学习的看法，本研究对厦门大学 6 名口译方向研究生进行了半结构式
访谈。 
本研究基于移动学习、口译训练和自主学习的相关理论，提出两个研究问
题：一、移动设备在口译学生的自主学习中应用情况如何？二、学生对于移动
设备应用于口译学习有什么看法？访谈分析结果表明，口译学生在进行自主学
习过程中非常依赖移动设备。自主学习涵盖五个方面：（1）判断口译学习要求，
（2）确立口译学习目标，（3）寻找口译学习资源，（4）使用口译学习策略，
（5）评估口译学习成果。口译学习者利用移动设备辅助自主学习中，只体现了
前四个方面，第五个方面的自主学习出现空白。 
受访口译学生大体上对使用移动设备进行学习持积极态度，认为其最大的
优势在于便携性和联网方便。但是学生学习的过程中也出现一些问题，认为移
动设备辅助口译学习（1）缺乏反馈，（2）容易分心，（3）难以找到合适的学
习资源，（4）影响身体健康。 
基于结果，本研究对口译学生使用移动设备进行自主学习提出了指导和建
议。期待本研究能为口译的教与学提供借鉴，提升口译培训的质量与效率，并
从移动学习的角度丰富口译培训的相关理论。 
 
关键词：移动学习 口译训练 自主学习 
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Chapter One Introduction 
This chapter is a brief introduction to the research. It first presents the research 
background and proposes research questions, then illustrates research methods, and 
explains research significance. Finally, the structure of this thesis is introduced. 
1.1 Research Background 
Over the last two decades, mobile technology has seen remarkable development. By 
2017, the number of mobile phone users in the world is forecast to reach 4.77 billion 
(“Number of mobile phone users”, 2015). The ready availability, high efficiency and 
growing capability of mobile devices have an impact on human society in a rapid and 
profound manner. Our learning environment is also increasingly influenced by those 
devices. The trend in exploring the possibilities of employing mobile learning for 
educational purposes has appeared. According to the official report from China 
Internet Network Information Center (CNNCC), by June 2016, the number of mobile 
education users in China has reached 69.87 million, up by 31.8% from half a year 
earlier (CNNIC, 2016: 53). Mobile learning has been a mainstream form of online 
education in China (CNNIC, 2016: 3).  
Mobile learning has attracted growing attention in higher education. Mobile 
technologies have huge potential to support learners studying a variety of subjects. 
Students are expected to take the initiative in their learning at an unprecedented level. 
Interpreting courses are no exception. 
The use of mobile devices in interpreting students’ self-directed learning is worth 
academic attention. According to China National Committee for Translation & 
Interpreting Education (“The 2016 Annual Conference”, 2016), by April 2016, 
Chinese universities have 206 Master of Translation and Interpreting (MTI) programs, 
and a total of some 36,000 students have been enrolled since the first such program 
was launched in 2007. Despite the large scale of programs and numbers of 
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interpreting learners, little is known about their employment of and attitudes towards 
mobile learning in their self-directed learning. 
1.2 Research Questions 
This study investigates the experience and perceptions of mobile learning in 
interpreting students’ self-directed learning. Two fundamental and interrelated 
research questions are proposed: 
Research question 1: How do interpreting students use mobile devices in their 
self-directed learning? 
Research question 2: What are interpreting students’ perceptions of using mobile 
devices to assist their self-directed learning? 
1.3 Research Methodology 
Semi-structured interviews are employed in this study. Research data is collected 
from the transcriptions of interview recordings. Qualitative analysis tool 
TAMSAnalyzer is used to process interview transcripts. 
1.4 Research Significance 
This study bears both theoretical value and practical significance. Based on theories 
of mobile learning, interpreter training and self-directed learning, this research carries 
out in-depth discussions of the integration of mobile learning in interpreting students’ 
self-directed learning. Since few similar research has been done in China so far, it 
will fill the gap and contribute to the above-mentioned theories. 
In addition, considering the growing need for qualified interpreters in our 
fast-developing society and the needs of the large number of interpreting students in 
Chinese universities, findings of this study can give both trainers and trainees 
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inspirations to consider applying mobile devices in future teaching and learning 
based on their specific conditions to improve quality and efficiency of training. 
1.5 Structure of the Thesis 
There are five chapters in this thesis. Chapter One briefly introduces background, 
questions, methodology and significance of this research, as well as the structure of 
the thesis. In Chapter Two, theories of mobile learning and self-directed learning are 
explained in the context of interpreter training, and a theoretical framework of 
interpreting students’ mobile-assisted self-directed learning is introduced. Chapter 
Three outlines the methodology of this study. Chapter Four discusses the interview 
results, answers research questions and summarizes research findings. The last 
chapter discusses implications and limitations of the research.  
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Chapter Two Interpreting Students’ Self-directed 
Learning with Mobile Devices 
This chapter introduces theories of mobile learning and self-directed learning with 
foci on their definitions and development. Special attention is paid to their 
relationship with interpreter training. A model of interpreting students’ self-directed 
learning assisted by mobile devices is designed and explained in this chapter.  
2.1 Mobile Learning 
2.1.1 Definition of Mobile Learning 
There are different definitions with emphasis on different aspects of mobile learning. 
It is impossible to assign one final and fixed definition to the concept of mobile 
learning (El-Hussain, 2010: 14). This study centers on the learning process by means 
of mobile devices, not on the mobility of the devices or users. Thus, the definition 
from Geddes (2004: 1) is borrowed:  
mobile learning is the acquisition of any knowledge and skill 
through using mobile technology anywhere, anytime… The term 
“mobile technology” refers to any device that is designed to 
provide access to information in any location, or while on the 
move. Specifically, this would include, not be limited to mobile 
phones, personal digital assistants (PDA), tablet computers and 
laptops. 
2.1.2 Implementations of Mobile Learning 
In recent years, the implementation of mobile learning projects in educational 
settings has gained increasing popularity. UNESCO (2011) conducted a pilot project 
in several developing countries including Pakistan, Mongolia and Mozambique, and 
reported positive results of using mobile phones as an educational tool to improve 
literacy rate and arouse learning interest of local people. Results of many mobile 
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learning projects also found its effectiveness in improving learning results and 
student’ motivation, fostering productive collaborative learning (Shuler et al., 2010), 
as well as in enhancing interaction between students and teachers and among learners 
(Levy, 2009). Mobile learning can also facilitate communication and permit 
collaborative learning (Valk et al., 2010), and as it supports students to discuss 
concepts, argue questions, and construct knowledge with each other (Hung & Young, 
2007; Rossing et al., 2012). 
Research on mobile learning in China started after Dr. Desmond Keegan’ 
presented keynote address at the Symposium on Open and Distance Learning at 
Shanghai Dianda in 2000 (桂清扬，2003). From 2006 to 2010, a collaborative project 
between the National Center for Educational Technology (NCET) and Beijing 
Normal University on hand-held digital learning was carried out at more than 70 
primary and middle schools in China (余胜泉，2006). Experimental results from the 
four-year project indicated that mobile learning could enhance learning efficacy in a 
variety of subjects (余胜泉 等，2007；张晋梅，2007；叶金花，2007). 
Languages and linguistics are the most focused sub-disciplines in mobile 
learning studies (Wu et al., 2012: 822). The first published paper of mobile-assisted 
language learning (MALL) was authored by Canadian researcher Callen in 1994. 
Many projects have indicated that MALL is useful in language learning in the 
acquisition and improvement of vocabulary, reading, pronunciation, listening and 
speaking and cultural competence (Huang & Sun, 2010; Demouy et al., 2011). The 
first paper on MALL was published on the Fifth IEEE International Conference by 
Liu et al. (2008).  
However, far too little attention has been paid to incorporating mobile learning in 
interpreting learning. Several studies have attempted to deal with technology, 
including applying e-learning pedagogical tools (Hansen & Shlesinger, 2007) and 
adopting a blended learning environment in interpreter training, a combination of 
contact and virtual learning (Motta, 2016). It is obvious that the potential of 
integrating mobile learning in interpreter training has not been explored.  
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2.1.3 Approaches of Mobile Learning 
Personalized learning, ubiquitous learning, seamless learning and 1:1 digital learning 
are approaches strengthened by emerging mobile learning. Firstly, mobile learning 
enables the access of student-centered, personalized educational information and 
resources that meets individual student’s need (Wong, 2012).. Secondly, mobile 
learning supports ubiquitous learning that happen anywhere, anytime. Students are 
able to learn at spare moments within their daily routines (Farley et al., 2015). 
Thirdly, mobile learning blurs the boundaries between different contexts of learning, 
where students’ on-campus and off-campus learning activities become continuous 
(Chan et al., 2006) and are integrated into a whole process of extended learning. 
Finally, as more and more learners possess more than one mobile devices, the way 
students mediate learning with two or more devices is extending 1:1 digital learning 
(one device for one learner) (Chan et al., 2006: 7) to 1:2 or 1:3 mobile learning.  
2.1.4 Mobile Learning and Interpreter Training 
One of the features of interpreting learning is the heavy use of audio and visual 
materials for three purposes: language enhancement, encyclopedia knowledge and 
authentic speeches for practice. Interpreting students are supposed to improve their 
source and target languages and expand their general and specific knowledge of the 
world, because linguistic competence, general and subject-specific knowledge are 
basic requirements of a good interpreter (林郁如，1999: 4). In addition, in 
accordance with a widely accepted training paradigm proposed by AIIC in 1993 
(AIIC, 1993), interpreter training material should be taken from actual conferences. 
Gaining access to suitable learning resources, especially speech materials, has 
always been a problem for interpreting students. Authentic speech recordings or 
video are preferred because learning situated in real-world contexts can maximize its 
effectiveness. However, in traditional interpreting classes very limited share of input 
media authentic conference recordings. Traditionally, the common mode of in-class 
interpreting input is the reading of scripts by the teacher (Pöchhacker, 1999:169), 
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